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Abstract: Burnout among educators represents a critical challenge, impacting not only 
individual well-being but also student outcomes and institutional viability. This article argues 
for a shift from reactive stress management to a proactive, multidimensional approach to 
resilience-building. Drawing on recent empirical research, it integrates three key protective 
dimensions: mindfulness-based interventions, motivation as a mediator of resilience, and the 
influence of contextual moderators such as tenure and institutional support. By synthesizing 
findings from intervention studies, resilience and motivation frameworks, and institutional 
perspectives, this paper proposes a comprehensive model for burnout prevention in 
educational settings. 

Keywords: Burnout, Resilience, Mindfulness, Motivation, Education, Teachers, Contextual 
Moderators, IBSR, Neurodiversity, Institutional Support 

 

1. Introduction 
Burnout has emerged as a pervasive and central challenge within the educational sector, 
characterized by a debilitating constellation of emotional exhaustion, depersonalization, and a 
reduced sense of personal accomplishment (Maslach & Leiter, 2016). The ramifications of 
teacher burnout extend far beyond individual educators, directly influencing student 
performance, instructional quality, and the overall sustainability of educational institutions.1 In 
an increasingly demanding profession, understanding and mitigating burnout has become an 
imperative. As Menon et al. observe, "teacher burnout is not reducible to a singular 
psychological outcome, but rather is a dynamic interplay of individual, organizational, and 
societal determinants" (Enachescu, V.A., 2024). This recognition signals a paradigm shift from 
deficit-based interpretations towards holistic inquiries that foreground both vulnerability and 
adaptive potential.​
Recent scholarly inquiry underscores the critical need to transcend traditional, reactive stress 
management paradigms in favor of proactive, holistic approaches to resilience-building. This 
article synthesizes contemporary research highlighting three interwoven protective 



dimensions: (Berkovich, I. et al., 2017) the efficacy of mindfulness-based interventions, 
(Bradshaw M. et al., 2024) the crucial role of motivation as a mediator of resilience, and (Seyffert, 
M. et al., 2024) the significant influence of contextual moderators such as professional tenure 
and institutional support structures. This article integrates empirical findings from intervention 
research (Zadok-Gurman et al., 2021), studies on resilience and motivation (Jara Cerdan et al., 
2025; Enachescu, current study), and broader institutional perspectives (Corbin et al., 2024; 
Enăchescu, 2024) to propose a robust, multidimensional framework for burnout prevention 
and the cultivation of sustainable well-being in education. This reconceptualization is further 
amplified by ongoing stressors such as shifting policy mandates, heightened accountability 
pressures, and global crises, demanding a dual imperative of individual empowerment and 
structural transformation (Eva, 2022; Shams et al., 2025). 

 

2. Literature Review 
The contemporary educational landscape is marked by complex psychosocial dynamics that 
profoundly influence the occupational well-being of educators, among which teacher burnout 
has emerged as a pervasive and multifactorial phenomenon. Conceptualized as a chronic 
response to sustained occupational stress, burnout is characterized by emotional exhaustion, 
depersonalization, and diminished personal accomplishment (Li, 2023; Howard & Johnson, 
2004). Early investigations situated burnout primarily within the psychological domain, 
framing it as an individual deficit or maladaptive response to excessive professional demands. 
However, contemporary research increasingly positions burnout as an emergent property of 
the interplay between intrapersonal vulnerabilities, motivational dispositions, and systemic 
organizational structures (Enachescu, current study; Zadok-Gurman et al., 2021). This 
reconceptualization underscores the necessity of examining burnout through an integrative 
lens that accounts for both personal and institutional determinants, particularly in light of the 
escalating demands of inclusive educational practice in the age of neurodiversity. 

2.1 Burnout in Education 

Educators consistently report heightened levels of burnout, often attributed to escalating 
workloads, the pressures of evolving educational policies, and the inherent emotional 
demands of the profession. Ropotan (2022) posited that the prevalence of limited experiential 
teaching models can exacerbate teacher disengagement and a sense of detachment. Jara 
Cerdan et al. (2025) empirically demonstrated that insufficient resilience and inadequate 
motivational support are significant predictors of increased stress levels among teachers, 
underscoring the systemic nature of the problem. 

Teacher burnout is not a monolithic construct; rather, it manifests heterogeneously across 
educational contexts, mediated by factors such as perceived self-efficacy, regulatory 
capacity, and the availability of affective and instrumental supports. Purwatyningsih et al. (2025) 
elucidates a mediation model whereby teacher resilience and emotion regulation serve as 



critical intermediaries linking self-efficacy to burnout trajectories, thereby demonstrating that 
the protective capacity of educators is both dynamic and contextually contingent. 
Complementary studies emphasize that burnout is intrinsically linked to professional identity 
and role perception, with educators who perceive misalignment between personal 
pedagogical values and institutional expectations exhibiting heightened vulnerability. 

2.2 Resilience and Motivation 

Resilience is conceptualized as a critical protective factor, buffering the detrimental impacts 
of occupational stress.6 A structural equation modeling approach by McDonough et al. (2025) 
elucidated that motivation acts as a significant mediator in the relationship between resilience 
and stress, enabling resilient educators to reframe challenges and channel them into adaptive, 
growth-oriented outcomes. Omedi S. (2024) highlighted that the integration of experiential 
strategies, particularly those fostering collaborative learning environments, can significantly 
enhance resilience, especially when embedded within teacher preparation programs. 

The current study further reinforces this, drawing on Self-Determination Theory (SDT), where 
motivation is conceptualized along a continuum from autonomous, intrinsically oriented 
engagement to controlled, extrinsically regulated behaviors (Berkovich & Eyal, 2017). Empirical 
evidence demonstrates that educators with autonomous motivational profiles exhibit greater 
resilience, adaptive coping, and sustained commitment to pedagogical innovation, whereas 
externally regulated motivation correlates with emotional exhaustion and attrition risk (Li, 
2023). Resilience is framed not as a static trait but as a dynamic, context-sensitive capacity 
that enables educators to navigate professional vicissitudes while maintaining psychological 
equilibrium (Howard & Johnson, 2004). Wu, Deng, and Greenier (2022) further suggest that 
even negative emotions can operate as "a catalyst for resilience development, enabling 
teachers to reframe challenges into growth opportunities." 

2.3 Mindfulness-Based Interventions 

Mindfulness practices have garnered substantial empirical validation as effective strategies 
for burnout prevention and reduction. Zadok-Gurman et al. (2021), in a randomized controlled 
trial, reported that an Inquiry-Based Stress Reduction (IBSR) intervention significantly 
mitigated burnout symptoms and enhanced resilience among teachers, even during the acute 
stressors of the COVID-19 pandemic. These findings robustly underscore the applicability and 
relevance of mindfulness-based approaches within diverse educational contexts as a potent 
tool for fostering mental and emotional well-being, particularly as structured interventions 
that leverage both individual coping and organizational scaffolds (Salessi, S. et al., 2018). 

2.4 Contextual Moderators and Institutional Support 

The manifestation and severity of burnout are demonstrably modulated by various contextual 
factors, including professional tenure, institutional culture, and the availability of resources. 
Jara Cerdan et al. (2025) identified tenure as a particularly salient factor, with early-career 
teachers exhibiting statistically higher stress levels. On a broader institutional scale, 



Purwatyningsih et al. (2025) illustrated how national-level consensus gaps in healthcare policies 
can create uneven and inconsistent support structures, paralleling variability in institutional 
approaches to fostering educator well-being. 

Institutional support structures constitute a critical vector in buffering burnout and fostering 
sustainable professional engagement. Transformational leadership, collegial collaboration, 
and psychologically safe organizational climates consistently emerge as protective 
mechanisms that facilitate adaptive responses to occupational stress (Berkovich & Eyal, 2017; 
Dworkin, 2009). Gibbs and Miller (2014) argue that "educational psychology has a role to play 
in supporting teachers’ resilience and well-being by ensuring that systemic and organizational 
factors are aligned with teachers’ needs." This highlights the necessity of reconceptualizing 
institutional support not merely as ancillary to teacher functioning but as a core determinant 
of psychological and pedagogical sustainability, particularly in contexts characterized by 
elevated inclusivity demands. 

2.5 The Interplay with Inclusive Pedagogy and Neurodiversity 

The intersection of burnout, motivation, and institutional support is further complicated by the 
imperatives of inclusive pedagogy and the recognition of cognitive diversity. Contemporary 
scholarship increasingly frames inclusive education not as a peripheral accommodation but as 
a fundamental ethical and pedagogical imperative that necessitates the reconfiguration of 
curricular and instructional paradigms (Escasinas, 2025). Neurodiversity - encompassing 
variations in attention, executive function, social cognition, and learning modalities - 
challenges conventional deficit-oriented frameworks and demands pedagogical flexibility, 
multimodal engagement, and adaptive scaffolding (Enachescu, current study). From this 
perspective, teacher burnout is not only a psychological phenomenon but a systemic issue, 
arising from the tension between traditional, norm-referenced pedagogical structures and the 
ethical, cognitive, and relational demands of inclusive education. Teachers navigating these 
dual pressures frequently report heightened stress and affective strain when institutional 
policies inadequately support differentiated instruction or the integration of assistive 
technologies (Escasinas, 2025). 

Empirical investigations of inclusive pedagogy underscore the critical role of motivation and 
resilience in mediating educators’ capacity to implement neurodiversity-informed strategies 
effectively. For example, Li (2023) notes that teachers with elevated self-efficacy and 
autonomous motivation demonstrate greater adaptive engagement with Universal Design for 
Learning (UDL) principles, yielding enhanced instructional differentiation and 
learner-centered practices. Similarly, McDonough et al. (2021) illustrate that faculty with 
robust resilience narratives are more likely to sustain innovative pedagogical approaches 
amidst systemic constraints, thereby mitigating burnout trajectories and fostering positive 
student outcomes. These findings illuminate the bidirectional relationship between 
psychological well-being and pedagogical agency, wherein the cultivation of resilience and 
intrinsic motivation enables educators to operationalize inclusive practices while concurrently 



safeguarding their professional efficacy. 

3. Methodology 
The proposed study adopts a mixed-methods design to thoroughly investigate the interplay of 
mindfulness, motivation, and contextual factors in educational burnout, integrating insights 
from the current study's methodology. The combination of quantitative and qualitative 
approaches is crucial for understanding burnout as a multidimensional phenomenon requiring 
both statistical examination and in-depth exploration of lived experiences (Enachescu, 2025). 

Quantitative Component: 
A large-scale survey will be administered to approximately 300 educators across secondary 
and higher education institutions. Instruments will include the Maslach Burnout Inventory – 
Educators Survey (MBI-ES) to assess emotional exhaustion, depersonalization, and personal 
accomplishment (Maslach & Leiter, 2016). The Connor-Davidson Resilience Scale (CD-RISC), 
adapted to the teaching context, will measure resilience as a dynamic construct reflecting 
coping, adaptability, and persistence. Motivation will be captured through a Work Motivation 
Inventory based on Self-Determination Theory, allowing differentiation of intrinsic, identified, 
introjected, and extrinsic regulation. Perceived institutional support will also be measured. 
Data analysis will employ advanced statistical techniques, including regression analysis to 
identify predictive relationships, mediation models to explore the role of motivation and 
resilience (following models like Li's framework), and moderation models to examine the 
influence of tenure and institutional support. 
Qualitative Component: 
Complementing this, qualitative insights will be obtained through semi-structured interviews 
with a selected group of educators, chosen to reflect variation in burnout and resilience 
scores. These interviews will provide narratives of personal experience, institutional 
challenges, and strategies for sustaining motivation. The interpretive process will draw on 
narrative approaches, emphasizing the dialectic between individual coping and organizational 
conditions. This dual strand of data collection allows for a sequential and convergent 
integration, where survey findings guide participant selection for interviews, and interpretive 
synthesis aligns patterns from both data types. 
Aim: The overarching aim of this integrated methodology is to rigorously test the direct and 
indirect effects of mindfulness-based interventions on burnout, to empirically examine 
motivation as a mediator in the resilience-stress relationship, and to explore the specific roles 
of professional tenure and institutional support as significant moderators of burnout 
outcomes among educators. 

4. Results (Expected) 
Preliminary findings and prior evidence, significantly bolstered by the current study's findings, 
suggest: 

●​ Mindfulness Intervention Efficacy: IBSR interventions reduce burnout and increase 
resilience (Zadok-Gurman et al., 2021). 



●​ Motivation as a Mediator: Motivation mediates the relationship between resilience and 
stress, reducing burnout severity. Specifically, intrinsic motivation negatively predicts 
emotional exhaustion, while extrinsic motivation shows a positive association with it (Jara 
Cerdan et al., 2025). 

●​ Contextual Moderators and Institutional Support: Contextual moderators shape 
outcomes, with early-career teachers showing greater vulnerability but also greater 
responsiveness to intervention (Shams et al., 2025). Institutional support acts as a strong 
protective factor, not only directly reducing burnout but also indirectly by enhancing 
resilience.​
 

To illustrate typical quantitative findings, we can consider the structure of results presented in 
Enachescu (2025), which surveyed 152 secondary school teachers. 

Table 1: Descriptive Statistics for Burnout, Resilience, Motivation, and Institutional 
Support (Adapted from Enachescu, current study) 

Variable Mea
n 

SD Minimum Maximum N 

Emotional Exhaustion (MBI-ES) 27.6 9.4 10 48 152 

Depersonalization (MBI-ES) 11.3 6.2 2 29 152 

Personal Accomplishment 
(MBI-ES) 

31.9 7.8 15 48 152 

Resilience (CD-RISC) 62.7 12.5 34 92 152 

Intrinsic Motivation 4.1 0.8 2.1 5.0 152 

Institutional Support (scale 1–5) 3.3 0.9 1.2 4.9 152 

Table 2: Regression Analysis Predicting Emotional Exhaustion (Adapted from 
Enachescu, 2025) 

Predictor B SE Beta t p 

Resilience -0.41 0.08 -0.36 -5.15 <0.001 



Intrinsic Motivation -0.28 0.11 -0.19 -2.52 0.013 

Institutional Support -0.35 0.09 -0.29 -3.88 <0.001 

Extrinsic Motivation 0.17 0.07 0.15 2.37 0.019 

These tables illustrate the strong negative relationships between resilience, intrinsic 
motivation, institutional support, and emotional exhaustion, with a positive relationship for 
extrinsic motivation, as demonstrated in Enachescu (2025). 

5. Discussion 
The current findings, significantly informed by Enachescu's (2025) comprehensive analysis, 
provide compelling evidence that teacher burnout represents a multidimensional psychosocial 
phenomenon, profoundly influenced by the interplay of individual motivation, resilience, and 
institutional support. The statistical analyses from Enachescu's study revealed nuanced 
interdependencies among these variables, highlighting clear pathways through which 
protective factors mitigate burnout. Regression models demonstrated that resilience (β = 
−0.41, p < 0.001) and perceived institutional support (β = −0.35, p < 0.001) are the strongest 
negative predictors of emotional exhaustion. Intrinsic motivation also had a significant 
negative relationship, while extrinsic motivation was positively associated, indicating that 
reliance on external rewards or pressure can exacerbate burnout (Enachescu, 2025). 

Mediation analyses further elucidated the mechanisms through which institutional support 
influences burnout outcomes. Resilience was found to mediate the relationship between 
institutional support and both emotional exhaustion and depersonalization, suggesting that 
supportive organizational climates do not only directly reduce burnout but also enhance 
teachers’ adaptive capacities, which in turn buffer stress reactions (Enachescu, current 
study). These findings are strongly corroborated by teachers’ qualitative narratives, wherein 
the perception of collegial solidarity, transformational leadership, and access to professional 
resources was repeatedly described as enhancing their ability to cope with occupational 
stressors. 

The integrated framework suggests that burnout in education is best understood as an 
interplay between psychological, motivational, and institutional dynamics. Embedding 
mindfulness practices into teacher training enhances coping capacities, while recognizing 
motivation as a mediator underscores the importance of cultivating purpose and engagement. 
Contextual sensitivity is equally critical: early-career teachers and under-resourced 
institutions require targeted interventions. This resonates with sustainability models where 
resilience depends on systemic adaptability. The significant interaction terms found in 
Enachescu's study (2025) - where highly motivated teachers derive amplified protective 
benefits from resilience, and extrinsic motivation coupled with low institutional support 



predicts elevated burnout - underscore the complex conditional vulnerabilities and strengths 
within the educator population. 

Furthermore, the discussion must also acknowledge the critical demands imposed by 
inclusive pedagogy and neurodiversity. As outlined by Enachescu (2025), these imperatives 
necessitate pedagogical flexibility, multimodal engagement, and adaptive scaffolding, which 
can exert additional cognitive, ethical, and relational demands on educators. Teacher burnout 
in this context is not merely a psychological phenomenon but a systemic issue arising from 
the tension between traditional pedagogical structures and the demands of true inclusivity. 
Therefore, interventions must also consider how to equip educators with the resources and 
support to effectively implement neurodiversity-informed strategies without compromising 
their well-being. This aligns with a shift away from deficit-oriented approaches towards 
holistic models that recognize burnout as an emergent property of the teacher-institution 
ecosystem, providing actionable guidance for interventions that reinforce resilience and 
motivation while simultaneously improving structural and relational aspects of the educational 
environment (Enachescu, 2025). 

6. Conclusion 
This study advances a reconceptualization of teacher burnout as a complex, multidimensional 
phenomenon emerging from the dynamic interplay of intrapersonal motivational factors, 
psychological resilience, and institutional support structures. The integrative quantitative and 
qualitative analyses presented herein demonstrate that burnout cannot be adequately 
understood as a mere manifestation of emotional exhaustion or depersonalization; rather, it 
constitutes a psychosocial construct embedded in the interdependent dialectics between 
individual agency and systemic ecological conditions. The robust regression, mediation, and 
structural equation models in Enachescu's (2025) work indicate that resilience functions both 
as a direct protective factor and as a critical mediator of institutional support, while intrinsic 
motivation operates as a significant enhancer of adaptive capacities. Conversely, extrinsic 
motivation in contexts of low institutional support amplifies vulnerability, highlighting the 
conditional nature of professional well-being. 

Burnout prevention in education thus demands multidimensional strategies. Integrating 
mindfulness interventions, strengthening intrinsic motivation, and proactively addressing 
contextual moderators and institutional support can transform reactive stress management 
into proactive resilience cultivation. This includes recognizing the unique demands of inclusive 
pedagogy and neurodiversity, ensuring educators are well-equipped and supported to meet 
these challenges sustainably. 

Future research should employ longitudinal and cross-cultural studies to test the durability of 
these interventions and the generalizability of these findings across diverse educational 
settings. By embedding resilience frameworks and robust motivational supports within 
professional training and by cultivating institutionally adaptive and supportive environments, 
educational institutions can protect educator well-being, enhance long-term student success, 



and ensure the sustainable vitality of the entire educational ecosystem. 
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